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Introduction

The Ontario Association of Speech-Language Pathologists and Audiologists (OSLA)
Multicultural Multilingual Interest Group was established in 1993 to help professionals
increase their abilities in working with clients from diverse populations by expanding their
knowledge and skills, accessing appropriate resources, and developing relevant materials.
Before long, its members realized that the caseloads of North American professionals
working with children and families were becoming increasingly culturally and linguistically
diverse. For example, it had been estimated that by the year 2000, 40% of the children in
American schools would be from ethnically diverse backgrounds (Johnson, Pugach, &
Devlin, 1990); that by the year 2020, mainstream whites would be outnumbered by racial
and ethnic minorities in the United States (Mazon, 1992); and that by the year 2080, the
white population in America would be the largest minority in the country (Cole, 1989).
Despite this growth in population, there is a serious lack of resource materials available in a
wide variety of languages. Further, members understood the important connection
between first language (L1) and second language (L2) skills to include the premises that
well established L1 skills support the development of L2 (Perozzi, 1985; Perozzi &
Sanchez, 1992), and that there is a transfer of skills from one language to another
(Cummins, 1996). It was also realized that parental involvement in the education of their
children is critical to academic success(Chapman & Heward, 1982; Correa, 1989;
McGeeney, 1969; Rich, 1987; Tinajero, 1992) and that professionals working in
multicultural contexts reportedly have fewer contacts with parents of minority students and
provide a narrower range of service (Harry, 1992).

In recognition of the importance of first language skills, the significance of parental
involvement in the development of their children, the lack of material in a variety of
languages, and with the mandate to create relevant materials, the OSLA Multicultural
Multilingual Interest Group began a pilot project devising Reading Develops Language
Skills: A Parent Handout in Ten Languages. This short, concise and readable document
was prepared as a resource for North American professionals to help parents use their first
language to encourage their child’s language development through the use of books.

The process of creating the document translation package started as an arduous journey
which began with the creation of an English version of the document. Based on a needs
survey of communities served by speech-language pathologists in Toronto, Ontario, ten
additional languages were then selected for the translation process. The ten languages
chosen for document translation included Arabic, Chinese, French, Hindi, Italian, Punjabi,
Somali, Spanish, Tamil and Urdu. The original document was then translated into these
languages by volunteers with a range of translation skills and available technology.
Originally translated in the early 1990s, some versions were typed, some were
electronically produced, and others were handwritten. These precious copies were then
translated back into English, the results of which provided the basis for revisions. The
revised documents were field tested and feedback from professionals, parents, and
community members were used for further improvements.
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Attempts were made to publish the entire manuscript, and a publisher who had access to
all the fonts and scripts necessary to professionally produce the material was found. After
years of trying to produce a quality piece of work using advanced technology and
equipment, the goal was finally insight. And then the publisher disappeared. Fast forward
almost a decade later and technology has caught up to the needs required to complete
the document. With the recognition that just about every computer has the potential to
manage the fonts and scripts needed, the project was revitalized and completed for
distribution.

The value of the document translation pilot project did not end with the publication of this
document. For the participants, it was the knowledge gained through the process of
creating the package that proved invaluable. Two critical insights were most apparent.
First, unknown cultural differences between the target audiences and original English
document were revealed during the process of translating documents back into English.
For the benefit of the reader, the knowledge gained during this process has been
incorporated in the manual section Suggestions for Use (page 4). Secondly, the magnitude
of field testing the translated versions was evident, and led to many questions, both general
and language specific. Some of the questions debated the level of language to use in the
translations (e.g., formal versus informal), how much time to allow for feedback, and how to
deal with the variety of cultural interpretations of the information. All questions were
answered to the best of the contributors’ abilities, resulting in this document, which is hoped
will be a valuable resource for professionals and parents.

Document Integrity
Quality

Several steps were taken to protect the quality and integrity of the document. The original
English version (Appendix 1: English Version) was developed by trained speech-language
pathologists, professionals with expert knowledge and experience in the area of
communication development and disorders. The original version subsequently underwent
several editorial reviews and revisions. The content reflects a North American
understanding of the use of books to facilitate the language skills of pre-school and primary
aged children, while incorporating consideration of the family’s culture. Essentially, the
document strives to help parents prepare their youngsters with a set of skills to better
match the current North American education system, a factor which would contribute to
their academic success.

The original document was translated into ten different languages by various people with a
range of skills. Wherever possible, the original translation was completed by a speech-
language pathologist fluent in the language of translation. As it was not always possible to
locate a clinician speaking a target language, some translations were provided by
educators and community members. Due to financial constraints, only one document, the
Somali translation, was completed by a professional translator, and the Spanish translation
was reviewed by a professional translator.
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Translation is known to require skill, training, and thought (Kayser, 1993). The process can
alter the linguistic difficulty of the message (Miller, 1984 ) as well as components such as
word length, word frequency, phrase length, and syntactic complexity, (Paradis, 1984). In
recognition of the cultural and linguistic complexities involved in translation, each of the ten
translations was translated back into English in order to identify cultural or linguistic
discrepancies. The results of the back translation provided the basis for revisions to the
original and translated documents, allowing for clarification of ambiguous terms and
professional jargon while ensuring the accuracy of the intent of the text. A speech-
language pathologist fluent in the language of translation was involved in either the original
translation or subsequent back translation in all languages except Punjabi and Somali.

Field Testing

The revised document was field tested by various professionals (i.e., speech-language
pathologists, teachers, counsellor and psychologist) for use with parents in the Toronto,
Ontario area. The document was accompanied by questionnaires pertinent to the needs of
professionals and parents and a self-addressed, stamped envelope. The survey for
professionals utilized primarily a yes/no format with spaces for additional comments, while
that for parents consisted of a simple forced choice survey combined with fill-in-the-blank
questions (see Appendix 2: Field Testing Surveys). All the surveys were created in
English due to the time and cost involved in translation. It was hoped that the parent
questionnaire could be completed independently by parents comfortable with the English
language, or in collaboration with the professional and/or translator using the document. It
is likely that the unavailability of the questionnaire in additional languages contributed to the
poor rate of response return. To further encourage return of response, follow-up telephone
calls were scheduled for one month post delivery on outstanding surveys and the return
deadline was extended for four months to accommodate the summer vacation for
participants working in educational settings.

A total of thirty packages were distributed to professionals with the instructions to copy as
many documents as needed. Responses were received from a combined total of nineteen
professionals, community members, and parents, providing twenty-five surveys on eight of
the languages. All languages received some feedback, except Arabic and Somali (Table
1). The feedback received from the field testing provided the basis for further revisions of
the document. In general, the document and translations were well received by
professionals and parents (see Appendix 3: Survey Feedback Comments)
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Table1. Number of Responses

SPEECH- COMMUNITY
LANGUAGES LANGUAGE PARENTS MEMBERS TOTAL
PATHOLOGISTS
Arabic 0 0 0 0
Chinese 2 2 2 6
English 4 0 0 4
French 3 1 0 4
Hindi 1 1 0 2
Punjabi 1 1 1 3
Somali 0 0 0 0
Spanish 1 1 0 2
Tamil 1 2 0 3
Urdu 1 0 0 1
TOTAL 14 8 3 25

Suggestions for Use

North American professionals such as educators and speech-language pathologists, are
increasingly challenged to convey the importance of reading and its role in language
development and academic achievement to the growing number of parents who represent
a variety of cultural backgrounds and for whom English is not the first language. This
document is recommended for use by professionals to facilitate such discussions. For
monolingual professionals, responsible use would involve working in collaboration with a
cultural and linguistic informant to provide cultural and linguistic interpretation to ensure the
most appropriate use of the information contained herein. The translations are not
intended to be a replacement for professional services or dialogue with parents. Rather, it
is expected that professional judgement and personal consideration will be exercised to
ensure the credible implementation of the document. To assist professionals in making
decisions regarding the appropriate use of the document, relevant information is provided
below and recommended readings are provided in the resource section of this manual.
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FIRST LANGUAGE USE

Addressing first language issues is often a clinical and educational consideration. Itis
important to respect a family’s right to their own language and to understand the role
language plays in expressing identity and cultural values. For a child to participate in the
life of the family and community, they must also participate in their language. Families
should be encouraged to use the language in which they are the strongest, as well as
English, if they so choose. Families need to understand that using their dominant
language can help build a rich understanding of the world and establish a strong
foundation for the development of additional languages. In addition, research has
demonstrated the importance of first language in the development of English language
skills.

CULTURAL CONSIDERATION

Culture permeates everything we do and believe, how we understand and interact with
the world. It is an integral part of our identity. Thus cultural interpretation is critical in
communicating new information.

Although every attempt has been made to verify the cultural and linguistic translations of
this document, professionals must be aware of the inherent limitations. For example,
even the concept of “reading” is defined and experienced quite differently by various
cultures and people. The western concept of reading to children is often associated with
a bedtime ritual and much discussion and open-ended questions. For many cultures,
however, this concept of reading may be quite unfamiliar. Some families might interpret
“read with your child” as all members of a family reading silently to themselves. Other
cultures might define reading as a “skill-based” activity where accuracy is the most
important feature. Deviating from the text for discussion and questioning during reading
may be unfamiliar experiences. It is important that professionals be sensitive to these
different world views. As such, discussion and demonstration are recommended to
accompany the use of this document.

DIVERSITY WITHIN CULTURAL GROUPS

Professionals must ensure that their practices are culturally sensitive and appropriate.
Professionals are encouraged to become familiar with some specific information
pertaining to individual cultures, while not overgeneralizing the information to all
members of that group. Overgeneralization leads to stereotyping behaviours. Not all
individuals within a cultural group are the same. In reflecting on our own culture, it
becomes evident that a great deal of variation exists within groups.
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ACADEMIC SUCCESS

It can be helpful when encountering different perceptions about reading, to let families
know that the activities you are suggesting have been found to be effective in developing
vocabulary, sentence structure, story telling, general knowledge, and thinking skills, all of
which support children's academic success in North American school systems. In this
way we give the message that North American education systems may be based on a
different structure and philosophy than those with which others are familiar from their
own school experience. This acknowledges that parents’ new role may be unfamiliar and
it also helps to inform them of the skills that are expected in North American school
systems.

REALISTIC EXPECTATIONS

It is imperative for professionals to set up realistic expectations regarding parents’
participation in their child’s education, and to encourage parents to see the role that they
can play. It is important to understand what the roles and responsibilities of family
members are, so that traditional roles are valued and reasonable expectations can be
set. In some cultures, for example, it is not always the mother who spends the most time
with the child. Extended family members such as grandparents, aunts, or cousins and
care givers such as nannies may play an important role in a child’s life. Thus itis vital to
identify who may be the main care giver and what skills that person has that can be
utilized to facilitate language development.

DEMONSTRATE

Some of the suggestions provided in the reading document may warrant demonstration.
Many people learn best when they see and observe. For example, making up your own
story from pictures in a book or using wordless picture books may be an unfamiliar
experience. A demonstration and a discussion about how this constitutes “reading” by
North American definitions, can be helpful.
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USE OF LITERATE ORAL LANGUAGE

Book reading is not a common experience for all families. It may be more appropriate
to focus on activities that are more familiar like oral story telling and reciting of poems
and songs to help develop language. These activities are more literate uses of oral
language. Since these activities are often undertaken by the elders and extended
family members, encouraging and valuing these activities has the added advantages of
validating the roles of significant others in the child's learning.

It helps to remember that working with all families is an ongoing process. Expect that there will be
different interpretations of information. Be willing to listen and learn. Increase your knowledge of
relevant multicultural issues by collaborating with members of the cultural communities with whom
you work. Become informed of the current research on bilingualism and multiculturalism. Seek
creative ways to address a client’'s needs while being realistic in what you can expect to
accomplish. Most importantly, celebrate the information you have been able to give and the
learning you have gained by working with families from different cultural and linguistic backgrounds.
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Reading Develops Language Skills
(recommended for pre-school - primary aged children)

(English)
Why read:
e Sharing a book means spending time together
e Reading a story teaches good language skills. Use the language you know best.
e Reading aloud to a child at an early age helps the child learn to read
e Children who are good readers do better at school

What to read:

Choose books that have colourful and interesting pictures

Choose books about people and activities that your child likes

Choose books about everyday events like going shopping or getting ready for bed

Let your child choose the books you will read together, even if it means reading the same stories

again and again

e Your child will enjoy hearing the same story again and again because he/she can guess what is
going to happen

¢ Read stories about your own culture

e Talk about stories from your own culture

When to read:

¢ Read to your child every day

e Find a time when you and your child are relaxed such as before bedtime

e Choose a place that is comfortable and quiet such as a bed, chair or couch

How to read:

Read slowly

Take time to enjoy the story. You don't need to read every word.
Point to and label pictures

Read a little of the book, then wait to give your child time to JOIN IN

How to get your child to JOIN IN

e Wait before turning the page to give your child time to look at the pictures and ask questions
Read the first part of a sentence and let your child complete it

Add actions like clapping, waving or marching to make the story more interesting

Add sounds that match the story (car sounds, animal sounds)

Change your voice to match each character in the story

Where to find books:

Public library

Book stores/ Children's book stores

Borrow from friends

Garage/yard/rummage sales

Make up your own book using family photos or pictures from magazines
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La lecture développe les compétences linguistiques
(pour les enfants d'age scolaire et pré-scolaire) (French)

Pourquoi doit-on lire?

e Lire a deux, c'est passer du temps ensemble.

e La lecture apporte des compétences linguistiques. Lisez dans votre langue que vous
maitrisez le mieux.

e Les enfants apprennent plus facilement a lire quand on leur lit des histoires a haute voix.

e Les enfants qui lisent bien ont un meilleur rendement en classe.

Que doit-on lire?

e Choisissez des livres qui ont des illustrations vivantes et intéressantes.

e Choisissez des livres qui ont des sujets qui intéressent votre enfant.

e Choisissez des livres qui traitent la vie de tous les jours, par exemple le magasinage ou
I'hneure du coucher.

e Laissez votre enfant choisir les livres que vous lirez ensemble, méme si cela signifie lire et
relire les mémes histoires.

e Lisez et racontez des histoires qui se rapportent a votre culture.

Quand doit-on lire?

e Lisez chaque jour avec votre enfant.

e Choisissez un moment quand vous étes tous les deux détendus.
e Choisissez un endroit calme et confortable.

Comment doit-on lire?
e |l faut lire lentement.
¢ |l n'est pas nécessaire de lire chaque mot, mais il faut prendre le temps d'apprécier I'histoire.
e Montrez et identifiez les objets dans les images.

e Lisez une partie du livre, puis encouragez votre enfant a participer en lisant.

Comment encourager la participation?

Laissez votre enfant regarder les images et poser des questions avant de tourner la page.
Lisez la premiére partie d'une phrase et attendez que votre enfant la compléte.

Rendez I'histoire plus vivante et intéressante en faisant des gestes et des mouvements.
Ajoutez des sons appropriés (de moteurs, d'animaux...)
Prenez une voix différente pour chaque personnage.

Ou trouver des livres?

e Alabibliothéque

e Dans les librairies.

Empruntez les livres de vos amis.

Au marché aux puces ou ventes de garage.
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Leggendo Si Sviluppa L’abilita Della Lingua
(Raccomandato per asilo infantile ed eta scolare)
(Italian)

Perché Leggere:
¢  Condividire un libro vuol dire trascorrere del tempo insieme.
e Leggere una storia insegna l'arte della lingua. Usi la lingua che tu meglio parli ed anche l'inglese.
e Leggere ad alta voce ad un bambino a una tenera eta l'aiutera ad insegnargli leggere.
e | bambini che sono buoni lettori saranno molto piu bravi a scuola.

Cosa Leggere:

e  Scegli libri che contengono colori vivaci e immagini interessanti.

e Scegli libri che contengono persone e attivita che piacciano al tuo bambino.

e Scegli libri riguardo gli eventi giornalieri come andare a fare delle compere oppure prepararsi ad
andare a letto.

e Lascia che tuo figlio scelga il libro che dovreste leggere insieme piu volte la stessa storia
ripetutamente.

e Al tuo bambino piacera ascoltare la stessa storia ripetutamente perché lui potra gia predire che
succedera.

e Leggere delle storie della tua cultura.

e Parlagli delle storie della tua cultura.

Quando Leggere:
e Leggi al tuo bambino giornalmente.
e Trova temp quando tu ed il tuo bambino siete rilassati come prima di andare a letto.
e Scegli un posto che sia confortevole e quieto (disimpegnato da distrazioni come il
letto, sedia oppure divano).

Come Leggere:
e Leggere lentamente.
e Avere il temp per goderti la storia. Non c’e bisogno di leggere ogni parola.
e Indica a ogni immagine.

Come Far Si Che Tuo Figlio Partecipa:
e Aspetta prima di girare la pagina cosi dai abbastanza tempo al bambino per guardare
le immagini e farti delle domande.
Leggi la prima parte della frase e lasci che finisca lui a completarla.
Aggiungere gesti come battere le mani, salutare, o marciare per rendere la storia piu
interessante.
Aggiungere suoni che s’intonizzano con la storia .
Cambia la tua voce per rappresentare i vari personaggi.

Dove Trovare | Libri:
e La biblioteca.
Un negozio dei libri per bambini.
Prendere in prestito da un amico/amica.
Garage/giardino/svendita.
Farti un tuo libro usando foto di famiglia oppure figure ritagliate dalle riviste.
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Akhriska waxuu xoojiyaa barashada afka
(Waxaa loogu talagalay caruurta aan dugsiga gaadhin iyo caruurta Dugsiyada Hoose) (Somali)

Maxaa wax loo akhriyaa:

¢ Buug aad la wadaagto qof waxey la mid tahay adigoo wagqti la wadaaga.

o Akhriska sheekooyinka waxay kuu sahleysaa barashada lugada.

¢ In kor loogu akhriyo sheekada, caruurta yar-yar waxay ka caawinaysaa in ay caruurta khriska ku
bartan.

e Carruurta akhriskooda fiicanyahya, dugsigana way ku fiicanyihiin.

Waxa la akhriyo:

¢ Dooro buugaagta midabadda ku badanyihiin oo ay ku yaalaan sawiro ku soo jiidanaya.

o Dooro buugaagta kuwa ka sheekeynaaya dadka iyo waxyaalaha ay carruuta jecelyihiin.

o Ka soo dooro buugaagta kuwa ka sheekeeya hawsha maalinwalba la gabto, sida suuq wax
ka soo gadashada iyo isku diyaarinta hurdada.

¢ lImaha u ogolow in uu buug uu soo doortay aad wada akhridaan, xataa ha nogdeen
heekooyin aad hore u akhrideen

e Caruurtu waxay ku raaxaystaan oo ay aad u jecelyihiin in ay isla sheekadii uu hore u akhristay in
hadana mar-kale loo akhriyo, maxaa yeelay caruurta waxay jecelyihiin in ay saadaaliyaan waxa soo

socda.

e U akhri sheekooyin dhagankaaga ka sheekaynaya.

o Ka sheekee sheekooyin (sheeko-xariir ah) hiddahaaga iyo dhagankaaga ku saleysan.

Goorta la akhriyo:

e Sheeko u akhri maalinwalba caruurtaada.

¢ Wax akhriso waqtiga kuugu fiican oo aad deggan tahay, sida habeenkii inta aan la seexan.

o Dooro meel deggan oo ann shangadh lahayn sida sariirta, kursiga fadhiga, iwm.

Sidee wax loo akhriyaa:

o Degganaan ku akhri.

o Waqtigaaga kugaado adigoo ku istareexaaya sheekada aad akhrisaneyso.uma baahnid
inaad eray walba akhriso.

e Tilmaan ama magacaw sawirada buugga ku yaala.

¢ Inyar ka akhri buugga, adigoo siinayaa caruutaada waqti uu ku fahmo ugana geyb gaato
sheekada.

Sideed ilmahaaga uga geyb gelinaysaa sheekada:

e Dhakhsu ha u rogin boggaga buuga, si aad u siiso ilmahaaga waqti uu wax ku fiirsado amase u
su’aal kugu weydiiyo

o Waxaad ilmahaaga uga geybgelisaa sheekada in aad jumlad markaad qeybta hore ka akhrido
iyaguna dhameystirkiisa lahaadaan.

o Sii aad sheekada u macaaneyso ood giimo ugu yeesho, isku day in add ficil ku dartid.

o Dhawaaq sheekada markaas aad akhriyayso ku haboon samee (dhawaaga baabuurta, ci'da
xayawaanka).

e |sku day in aad codkaaga bedeshid adigoo dadka amaba xoolaha sheekada matalaaya aad iska
dhigtid.

Xaggeed ka heli kartaa buugaagta la akhristo:

¢ Maktabodaha caamka ah;

Dukaamada buugaagta laga llbiyo / dukaamada buugaagta caruurta;

Adigoo ka amaanaysanaya asxaabtooda;

Adigoo ka iibsada meelaha xaraashka ah, buugaagta hore loo soo isticmaalay;

Waxaad kalood ka heli kartaa in aad ka sameeysato buug adigoo

isticmaalaya sawirada reerkaaga amaba sawiro aad ka goosatid jariidada aan loo baahneyn.
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La lectura desarrolla las habilidades linglisticas
(recomendado para nifios en edad pre-escolar y de primaria) (Spanish)

¢Por qué se debe leer?

e Leer un libro significa compartir con su nifio/a un rato especial.

e La lectura promueve el desarrollo del lenguaje. Utilice el idioma que usted mejor domine e igualmente el
inglés.

o Leyéndole a los nifios/as desde que son pequefios/as, hace que ellos/as aprendan a leer mas
facilmente.

o Los nifios/as que leen bien, se desempefian mejor en la escuela.

¢ Qué se debe leer?

o Escoja libros que tengan dibujos coloridos e interesantes.
Escoja libros sobre personas y actividades que le gusten a su hijo/a.

o Seleccione libros sobre eventos o situaciones comunes tales como, ir de compras o alistarse para ir a
dormir, etc.

¢ Permita que el nifo/a escoja libros que van a leer juntos, aunque esto signifique leer el mismo cuento
una y otra vez.

¢ A su nifo/a le gustara leer el mismo cuento varias veces ya que podra predecir lo que va a suceder.

e Lea cuentos acerca de su cultura.

e Hable acerca de cuentos o sucesos que estén relacionados con su cultura.

¢Cuando se debe leer?

e Léale a su nifio/a todos los dias.

¢ Encuentre el momento en que el nifio/a esté relajado/a (comodo/a y atento/a) como antes de ir ala
cama a dormir.

e Busque un lugar cdmodo y silencioso como la cama, una silla o sofa.

¢ Como se debe leer?

Lea lentamente.

Tomese el tiempo para disfrutar el cuento/historia. No necesita leer palabra por palabra.
Sefiale y describa cada dibujo.

Lea parte del libro y espere que el nifio/a participe y se una con usted en la lectura.

¢ Qué puede hacer para que el niilo se una en este proceso?

o Espere antes de pasar la hoja para que el nifio/a tenga tiempo de mirar los dibujos y hacer preguntas.
Lea la primera parte de la frase y deje que el nifio la complete.

o Use gestos y movimientos con el cuerpo y las manos (por ejemplo: aplauda, diga adids, marche, etc.)
con el fin de hacer el cuento mas interesante.

¢ Haga sonidos que vayan con el cuento (por ejemplo: sonidos de carros y animales).

e Cambie de voz al ir leyendo con el fin de caracterizar a cada personaje del cuento.

¢Donde puede encontrar libros?

En las bibliotecas publicas.

En librerias y almacenes de libros para nifos.

Pidaselos prestados a amigos o familiares.

En ventas de garaje.

Haga su propio libro utilizando fotografias familiares o recortes de revista.

© OSLA Multicultural Multilingual Interest Group/2010 Page 17




aurdlly Qwmfls FHmearsamen alhiHd OCEUISBH
(waueied - UTeTAIGLIL aIWSa(hEGE Fumjs gt uGdmsg) (Tamil)

aurdlugl THBBTEH:

o LHHED eeiinflens LOBMEUTHEHL 6 LISTeuSHei cpevld ieuHell CryHHene qeiimrssd OFsvall(BaBmiHsit

o FmFH emlenen surdlliug QomPsh Hpeisemen LUl CETeiTen 2 HeydmeHl. 2 MSEHHE HlG
Oaflbe GrHulenerCu o LBwTsssa)D

* BUHmMP PMasEE® Fpl auwHCCW 2 FHH andldbal elBausTed dH arddEsdh CFHfba CHmeien
2_56B B!

* BAIBTS UTFEHGD HBEUMHL W GLHMBHEH6T LTLFTeneoUled SHmenowndd QFwIBLGUTTE6IT.

THEMEN  UTFILILIG:

®  QIGITENICELPL IQUI SHAITTEYOUILDTEN LI Mibenend Olbmemi LidhSHamisenenGul BsHiho\%HBmIbsi

* 2 MBI GHWS QI OHSH6T BBID CFWIsLSMET LUBSIL LHHEmismen O5fle] GFUiwIa|D

o FMLHEGI CUTHL WBMID LUGHMBHEG UUSHILGHH0 GUTEHTB HTMTHS B HpFHHemend 6abTeuT
UbHEHIEMmeNd OFHfle] GFUILBIG6IT

o Semipd WemiBD euTHUSTUNBHBSHTEO Tl 2 MIBEHL 6T CFJhHaH UTHSGID LHHBRHIBEMEN, O _MmIH6I
eitemen GFfle) CFUInISHBEG EIDIHUHISH6IT

o aH BLSBU CUTHBEI 6T6liLIenS 2 HHid OBHT6IT6N (LPIQUILD 6T6TLISHTL 2 M6l LlsTenem @y demdulenet
W6wIBID S6wIBID eurdliend BGsl (B Feumyerdwil LIB6euTT

® 9 MG HEUTFMJID FIDLIHSIONEN HENHBHEM6N UTFURISH6NT

® 9 RMIF6T HTVFMIHHL 2 6T HMBHH6N LIBYIDH HeNHUBIB6NT

eI1GLIT g euTdliigi:

o o RmBeT LleTemends@ SHengfl eurdles elBmise

*  DHRIGEHD GLHMSHUD QuieuTsd 2 6ol LUBSSLCUTE (peien] Gumsip GhydHaleneand CxHyea| GFuiwed

o FPev, HFHMI IevevGH GFmUT GUTEIB CUFHWITEIHID, MG WITEIHIOT Q1D @eiipfensnd GHi6y
CFuwe|d

eIlig enmdliigl:

. MIHOTH  QUTFHBH6)|LD

o smpuiemen JHAILSBETE CHIHIMF  QFvRlL YD, 616060T MITTHMBHHMEMUD ITHHH CalswrBLD
6T6ITLIZS60EM6V.

*  LULBIBMENS HTemisHg DBBBE HMevl|HHmen @R neldHsHa|D

o UssssH 9 fpuedow andss s Bniss onmbd CFJhaHl CEBTeTen Crrb Csrdossad

o mi&en Liletenenenuwiu]ld BFbg OBTeiTenF GFulaugl selalHiD:

o USRS UJL (B (weien] Fpfigl Bmiha) 2 missT Leensn UL BiGsneT LTULSBE DaISTFD HTHHSH!
IFs0 Cxeiailmen Ca@EmpmisHei

* QB UFNHHN (WPHBUGHMW auTdldbmn b Uer, W@GaHenw LlsiTenenent eurdlds eneuumhisHei
HmBHUTenen GosVIlD FHOUTFEOUWIDTHGHID CUTHL B NBHL_(HRIG6IT,NHMGFBIBET D06VH DHemlHenL_Uile0
O F6LEVIMIH6IT.

o smzUlsd aumaug CUTEB @emFsmen ( ST QMF,OHBHIST GHI60E6T) 6I(PLILHISH6I
HMBHUTNL UBHSHB UTHHTRIG6T GUTET® BRiGeT @&yedens IMBAS euTFUBIgG6i

UsHSHEBMmISH6T 6IhbH SlenLs@L:

o  QuTgl HI6LHLD

UHHBH HMLGH6I. . FBIIHSBTN LhHHdd HEML SH6N

hewLH6iL D Grelsd GLmBeLTID

HITM.". (P6IINsleL.’. HEDLLITeNS . .(pplley ellBLIen6dT

® MmIB6T GHBHUSSH LeSLILL RISmenGuT 160605 FehFlendderflsd 2 6iTen LIL mIGmeTGWT enaudhdi
PRISCHT 2 MG LHHHHHMN UbHdH ClBTeiTensomd

© OSLA Multicultural Multilingual Interest Group/2010 Page 18




o S Slaa g BUY o o Sy
(28 28 use SSee e sl ISl 5) (Urdu)

PRTRT I RO %

e 50 1S )€ 80 S 2 ey Sl e a5 S S e o

o ) ol deala e S Gl b o on S8 duals Hse 0L G e e S R LS e
i LS

on S8 50 o e il (S TSy oo e e (S5 0lS o wome Sos o e

= s S e O S SOl s s G eSS () s e e

108 5y ORUS (oS

U5 05 o8 e sl uuaaly ) K080 s (S QAN IS ()5S s

O3 Al s Jelie oy 55l S Sty (S s Sl e (S Hliae S (sl

o e 5 LS b (S s sl Ul )3k Ba (s el So pa 5 Ut o S QTS G 5lS )

05 Se a5 LS o Ao Qi e con ISR W £ aas ek K Sl QS
B S ST e (S (ol S Sila/liila 0 S8 B gl il i b b S (AUS el ape S
i LS S o e 4 S G5

oS S (e o )b S GlS (S o pdlaa )

1o gy el g (s (LS

).\.@SJ JU’_\E}\SAA\LA‘\EL&&& __A.l*.j}‘)‘):\ [
éﬁ:&:y}lﬂ-ﬁu}&)},\*ﬁu])j‘uim‘UJ)SA.:JLL-AL&AJJCHE\ °
Aﬁ}agwﬁeﬂﬁﬁg%.xade\)]C‘\léﬁ,\};wﬁg&j\ﬁ&ﬁ\ .

T 5y S (lails

uéhj::\ — Laalhh Cilba BY) /\:\u:l] °

e ustes ) oshdl s S o S o S I J o el S e
Ol ol S sl S s S S el il (S s npal e

o ~rdsa S LB SV S g s opSieen SIS GLS Ly e

wJCJhu*S@JA‘S:JSUL“‘-'YUAéﬂ‘JSUJ“
R s S Jea g Vs sl g8 el S s o w b G5 S QS
Lﬁ&&%b;éwﬁeﬁé@dﬁ‘ﬁﬁfﬁm&#&& .
sl Galite gl UL (lilay I co 31 1S (56l S ol |l 1S S ilamn ) € i uali 30 S LS @
Lllsa
(Jsh S wsosila Sl S I8 Sise)os ieS, it LS s (38 Jlerind S O35l ol @
O Va3 3 ) e Sl o e Blal S b S Galite S LS e

1S Juala LS (lis

= oY Sy

0 OS2 (S sl (S s/ OS2 (S osls

o laof iy )

i (S U0 P s =S LIS R

GS D8 2sA QUS ) s skl (S sl b gbad Jlala )

© OSLA Multicultural Multilingual Interest Group/2010 Page 19




REFERENCES

Chapman, J. E., & Heward, W. L. (1982). Improving parent-teacher communication through recorded
telephone messages. Exceptional Children, 49(1), 79-82.

Cole, L. (1989, September). E pluribus pluribus: Multicultural imperatives in the 1990s and beyond.
American Speech-Language and Hearing Association, 31(9),

Correa, V. I. (1989) Involving culturally diverse families in the educational process. In S. H. Fradd & M. J.
Weismantel (Eds.), Meeting the needs of culturally and liguistically different students: A handbook for
educators (pp. 130-144). Boston, MA: College-Hill Press.

Cummins, J. (1996). Negotiating identities: Education for empowerment in a diverse society. Ontario,
CA: California Association for Bilingual Education.

Harry, B. (1992, October/November). Restructuring the participation of African-American parents in
special education. Exceptional Children, 59(2), 123-131.

Johnson, L. J., Pugach, M. C. & Devlin, S. (1990). Professional collaboration. Teaching Exceptional
Children, 22(2), 9-11.

Kayser, H. (1993). Hispanic cultures. In D. E. Battle (Ed.), Communication disorders in multicultural
populations (pp.114-157). Boston: Andover Medical Publishers.

Mazon, M. R. (1992, Spring). Teacher education in light of population trends. The Journal of
Educational Issues of Language Minority Students, 10,185-193.

McGeeney, P. (1969). Parents are welcome. London: Longman, Green & Co. Ltd.

Miller, N. (1984). Some observations concerning formal tests in cross-cultural settings. In N. Miller
(Ed.), Bilingualism and language disability: Assessment and remediation (pp.107

114). San Diego: College-Hill Press.

Paradis, M. (1984). Aphasie et traduction. META. Translator's Journal, 29(1).

Perozzi, J. A. (1985, November). A pilot study of language facilitation for bilingual language-
handicapped children: Theoretical and intervention implications. Journal of Speech and Hearing

Disorders, 50, 403-406.

Perozzi, J. A. & Sanchez M. L. C. (1992, October). The effect of instruction in L1 on receptive
acquisition of L2 for bilingual children. Language, Speech, and Hearing in Schools, 23, 348-352.

Rich, D. (1987). Teachers and parents: An adult-to-adult approach. Washington: National Education
Association.

Tinajero, J. V. (1992, Winter). Raising educational and career aspirations of Hispanic girls and their
mothers. The Journal of Education Issues of Language Minority Student, 11, 27-43.

© OSLA Multicultural Multilingual Interest Group/2010 Page 20




RESOURCES

Multicultural Books

Far Eastern Books — sells dual language books as well as Star Children’s Picture Dictionary
in multiple languages. (tel: 905-477-2900/1-800-292-8886; fax: 905-479-2988).

Galda, L., & Cox, S. (1991). Books for cross-cultural understanding. The Reading Teacher,
44 (8), 580-587.

Hansen-Krening, N. (1992). Authors of color: A multicultural perspective. Journal of
Reading, 36(2), 124-129.

Lynch-Brown, C. (1991). Translated children’s books: Voyaging to other countries. The
Reading Teacher, 44(7), 486-492.

Pang, V. O., Colvin, C., Tran, M. & Barba, R. H. (1992). Beyond chopsticks and dragons:
Selecting Asian-American literature for children. The Reading Teacher, 46(3), 216-224.

Smallwood, B .A. (1991). The literature connection: A read-aloud guide for multicultural
classrooms. Reading, MA: Addison-Wesley Publishing Company.

Cultural Sensitivity

Campbell, L.R. (1994). Learning about culturally diverse populations. American Journal of
Speech-Language Pathology, 36, 40-41.

Culture Grams (1992). Provo, Utah: Brigham Young University, David M. Kennedy Center
for International Studies

Fradd, S. H. (1993). Creating the team to assist culturally and linguistically diverse
students. Tucson, AZ: Communication Skill Builders, 13-15, 70, 75.

Thompson, C. (1995). Cultural competency for everyone. CEC Today, 1(10), 6.

Westby, C. E. (1995). Culture and literacy: Frameworks for understanding. Topics of
Language Disorders, 16(1), 50-66.

Working with Parents

Clearinghouse on Handicapped and Gifted Children. (1991). Communicating with
culturally diverse parents of exceptional children. (#E497). Reston, VA: The Council for
Exceptional Children. (ERIC Digest EDO-EC-91-2).

Hanson, M. J., Lynch, E. W., & Wayman, K. |. (1990). Honoring the cultural diversity of
families when gathering data. Topics in Early Childhood Special Education, 10(1), 112-131.

© OSLA Multicultural Multilingual Interest Group/2010 Page 21




Harding, E. & Riley, P. (1986). The Bilingual Family. Cambridge: Cambridge University
Press.

Harry, B., Torguson, C., Katkavich, J. & Guerrero, M. (1993). Crossing social class and
cultural barriers in working with families. Teaching Exceptional Children, 26(1), 48-51.

Manolson, A. (1992) . It Takes Two to Talk: A parent’s guide to helping children
communicate. Toronto, ONT: A Hanen Centre Publication.

Young, T. & Westernoff, F. (1996). Overcoming barriers to effective parental partnerships:
A speech-language pathology perspective. The Journal of Educational Issues of Language
Minority Students, 16, 193-206.

Bilingualism

Cummins, J. (1984). Bilingualism and special education: Issues in assessment and
pedagogy. San Diego: College-Hill.

Cummins, J. (1996). Negotiating identities: Education for empowerment in a diverse
society. Ontario, CA: California Association for Bilingual Education.

Genesee, F. (1994). (Ed.), Educating second language children. New York: Cambridge
University Press

Genesee, F., Paradis, J., Crago, M.B. (2004). Dual Language Development & Disorders: A
Handbook on Bilingualism & Second Language Learning. Baltimore, MD: Paul H. Brookes
Pub.

Geva, E., Barsky, A. E., & Westernoff, F. (2000). (Eds.), Interprofessional practice with
diverse populations: Cases in point. Westport, CN: Greenwood.

Hamayan, E., Marler, B., Sanchez-Lopez, C., & Damico, J. S. (2007). Special education
considerations for English language learners: Delivering a continuum of services. Philadelphia,
PA: Caslon, Inc.

Hamayan, E. V. & Damico, J. S. (Eds.) (1991). Limiting bias in the assessment of bilingual
students. Austin: Pro-Ed.

Krashen, S. D. (1992). Principals and practices in second language acquisition. Oxford:
Pergamon.

Mattes, L. J. & Omark, D. R. (1984). Speech and language assessment for the bilingual
handicapped. San Diego: College-Hill Press Inc.

Miller, N. (Ed.) (1984). Bilingualism and language disability: Assessment and remediation.
San Diego: College-Hill Press Inc.

© OSLA Multicultural Multilingual Interest Group/2010 Page 22




APPENDIX 1: ORIGINAL ENGLISH VERSION (1992)

READING DEVELOPS LANGUAGE SKILLS
(Recommended for Pre-School - Primary Aged Children)

Why read:
Sharing a book means spending time together
Reading a story teaches good language skills. Use the language you know best.
Reading aloud to a child at an early age helps the child learn to read
Children who are good readers do better at school

What to read:

Choose books that have colourful and interesting pictures
Choose books about people and activities that your child likes

Choose books about everyday events like going shopping or getting ready for
bed

Let your child choose the books you will read together, even if it means reading
the same stories again and again

Your child will enjoy hearing the same story again and again because he/she can
guess what is going to happen

Read stories about your own culture
Talk about stories from your own culture

When to read:

Read to your child every day
Find a time when you and your child are relaxed such as before bedtime

Choose a place that is comfortable and quiet such as a bed, chair or couch
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How to read:

Read slowly

Take time to enjoy the story. You don't need to read every word.
Point to and label pictures

Read a little of the book, then wait to give your child time to JOIN IN

How to get your child to JOIN IN

Wait before turning the page to give your child time to look at the
pictures and ask questions

Read the first part of a sentence and let your child complete it

Add actions like clapping, waving or marching to make the story
more interesting

Add sounds that match the story (car sounds, animal sounds)
Change your voice to match each character in the story

Where to find books:

Public library

Book stores/ Children's book stores
Borrow from friends
Garage/yard/rummage sales

Make up your own book using family photos or pictures from magazines
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APPENDIX 2:
FIELD TESTING QUESTIONNAIRES

PROFESSIONAL SURVEY

1.

2.

10.

11.

Have you used the package? Yes No

Were the instructions on how to use the document clear? Yes No

What additional information would you find helpful?

How many translated documents have you distributed?

Please comment on how useful you have found this package in working with

families.

Do you have any comments on the content of the original English version? If
yes, please elaborate, add extra pages as needed.

Do you speak any of the other targeted languages fluently? Yes No

If so, which language(s) do you speak?

Please comment on the translated versions of languages you speak fluently.

Are there other languages you would find helpful to have translations done for
this document? Yes No If yes, please list:

Are there other topics you would consider useful to have translations done in a
similar format? Yes No

If yes, please list.

Would you be interested in becoming involved in any other document translation

projects? Yes No

If yes, please complete the following: Name: Title:

Mailing Address:
Phone:
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OSLA Professional Interest Group on Multicultural, Multilingual Issues Document
Translation Project

"Reading Develops Language Skills™
Community Resource Survey on Document Translation Project

Language translated:
(please fill out one survey per translation)

Your feedback is important to us. We would appreciate if you would take the time to fill
in the following questions so that we can improve on this translated document.

The document was............ easy to read hard to read
The document was............ clear confusing
The document was culturally...relevent irrelevent
The suggestions made were.....useful not useful

What would you add to improve the document (ie to make it more useful or relevant?)

What would you delete to improve the document?

What cultural/linguistic information can you suggest to help professionals to use the
document in a culturally sensitive manner?
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Are there other topics your organization would consider useful to have translations done

in a similar format? Y N

If yes, please list.

Would your organization be interested in becoming involved
in other projects? Y N

If yes, what role(s) could your organization offer?

___material development (planning and brainstorming)

___Translate into language
___Un-translate (convert language back to English)
___ Proofread

___Typesetting/ printing

___Financial support

__test-pilot packages on other topics

(Optional)

Name: Title:

Organization:

Address:

Phone:
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OSLA Professional Interest Group on Multicultural, Multilingual Issues Document
Translation Project

"Reading Develops Language Skills™
Parent Survey on Document Translation Project

Language translated:

Your feedback is important to us. We would appreciate if you would take the time
to fill in the following questions so that we can improve on this translated
document.

The document was............ easy to read hard to read
The document was............ clear confusing
The document was culturally...relevent irrelevent
The suggestions made were.....useful not useful

When | used the suggestions, my child was responsive......never sometimes most
times always

To make the document more useful or relevant, | would add:

To improve the document, | would delete:

Other information | would like to see translated includes:

Do you have any other comments?

*RETURN SURVEY TO SLP by (date)**
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APPENDIX 3:
SURVEY FEEDBACK COMMENTS

Comments from Professionals

“On the whole, this is a useful and relevant document”

“Easy to read, clear, relevant and useful”

“The information is very important for all speech-language pathologists to know
when working with children from different cultural backgrounds.”

“Parents’ eyes lit up when they saw the handout in their own language, especially for
cases where [the speech-language pathologist] did not speak their language.”
“The project is an excellent effort towards meeting the children’s needs.”
“Wonderful job!”

‘I was extremely happy to read something in my own first language.”

“This is a very good start. Hopefully, more related brochures will follow.”

VVVY VYV VVYV

Comments from Parents

> “Very helpful - a good way to learn.”
> “Very clear and useful”
> “Would like to see more material like this translated.”
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